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1. SUMMATIVE REPORT ON DROPOUT 

This report const i tutes project partner CaBE’s (from Aalborg University) del ivery on 
Intellectual Output 4 (IO4)  in the Erasmus+ project “Solut ion By Inclusion: 
Development of Digi tal ,  Innovative, Prevention & Intervention Solut ions to 
Strengthen Social Inclusion, Wel l-Being, and Combat Early School Leaving in 
Vocational & Training (VET) and Second Chance Leaning (SCL) Schools”.   
 
This report thus consti tutes the summative evaluation on dropout (W.P.7.3) of IO4 ,  
which bui lds on data from work package (W.P.3.3)  of  IO1  and the newest data.   
 
As in the ini t ial  report on student dropout, the newest data on dropout were 
col lected at the partnering schools between 1 September and 31 December 2022 
( in the same months that the 2021 data were col lected to al low for val id comparat ive 
analysis; cf . Krogstrup et al. ,  2021a). Each partnering school employed the 
standardised statist ical tool for measuring and monitoring dropout – a tool 
developed in col laboration between CaBE and the partnering schools in 2021.  
 
The main aim of this summative evaluation report is to identi fy general patterns on 
the causes of dropout (using data on students who have been formal ly discharged). 1  
To clari fy, each school was asked to reach out to the students and ask them to 
clari fy their reasons for dropping out from the VETs/SCL, which is why the data can 
be uti l ised to identi fy some common reasons, which may indirectly point to some 
underlying causes or causal tendencies (cf. Bhaskar, 1975).  
 
By col lecting empirical  data on the reasons for dropout, and by monitoring the 
development in the dropout data, i t  is the project’s ambit ion and aim that  
the VETs/SCLs can bui ld evaluation capacity over t ime and thereby enhance their 
abi l i ty to identi fy cri t ical developmental and organisat ional needs, which places 
them in a strengthened posit ion to understand the underly ing causes of dropout and 
thus formulate new strategies to reduce dropout more in the future.  
 
In this f inal  dropout report,  the second round of measurement is analysed (T2), 
specif ical ly the data gathered in the aforementioned four-month period in 2022. The 
2022 data are analysed specif ical ly in this report and comparisons are made with 
reference to the f i rst basel ine report (see Krogstrup et al . ,  2021a).  
 
In relat ion to the dropout rate, the results of this report (T2) are directly compared 
to the baseline results from the f i rst measurement round (T1) and the change in 
dropout rate is calculated to determine whether the dropout rate has been reduced. 

 
 
1 When a student is  d ischarged, he/she is  no longer enrol led at  the part icular  educational  
programme. Thus, s tudents who are current ly  in the process of  dropping out ( i .e.  not 
formal ly  d ischarged) are not included in the stat is t ical  analysis.   
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The project has aimed at reducing the dropout rate by 20%, and thus this report  
documents whether this specif ic aim has been accomplished. 
 
In the fol lowing sect ion, the main method is br ief ly described, including the data 
col lect ion process, the general stat ist ical  approach, the categories used in the 
stat ist ical tool,  and the variables included in the analysis. Furthermore, some 
methodological l imitat ions are clari f ied.  
 
 

2. METHOD 

2.1. DATA COLLECTION 

In the period between 1 September and 31 December 2022 quanti tat ive data  
on students’  dropout were gathered by the three partnering VETs/SCL schools: 
GEM16+, Tradium, and IAL FVG.  
 
A standardised stat ist ical tool was employed, which was developed in col laboration 
between CaBE and the partnering schools as part of IO1  in 2021 to ensure that the 
dropout rates among the three schools were comparable.  
 
When uti l is ing this statist ical  tool,  the schools can select/register one main reason 
of discharge among 13 categories for each student.  The schools contacted each 
student who had been formal ly discharged in this period to col lect information on 
why a decision was made to opt out of the educational programme.  
 
The 13 available categories in the stat ist ical  tool are: 
 

1. Business internship 
2. Exam f lunked 
3. Expelled  
4. Not ready to be educated 
5. Personal issues 
6. Academic level too high 
7. Unable to thrive social ly 
8. Health concerns 
9. Regretted educational choice 
10. Relocat ion 
11. Not able to establ ish contact/reason unknown 
12. Education to be completed elsewhere 
13. Application was withdrawn/never stated 

 
An advantage of using these categories is that they provide the opportunity to 
formal ly dist inguish between ‘dropout’ and ‘early school leaving’. For instance, the 
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categories ‘Relocation’ and ‘Education to be completed elsewhere’ suggest that the 
formal discharge has not led to early school leaving as the former student has been 
enrol led in further education or training.  
 
According to the European Commission (2019) dropout refers to “ leaving a 
part icular school before graduation”  whi le ‘early school leaving’ part icular ly refers 
to “ […] people aged 18–24 who obtained no more than a lower secondary diploma 
and are not enrol led in further education or training” (p. 51). 
 
Final ly, i t  must be emphasised that the above variables concern the reasons for 
dropout reported by each student.  Hence, the col lected data do not directly identi fy 
the underly ing causal mechanisms (Bhaskar, 1975; Brinkmann, 2021).  
 

2.2. DATA AND VARIABLES  

The 2022 data contained information on students (N = 53) from al l  partnering 
schools. The data were analysed in relat ion to the six variables l isted below: 
 

1. Cause of discharge (nominal,  categorical) 
2. Absence (in %; quantitat ive/continuous) 
3. Partnering VETs/SCL (nominal,  categorical) 
4. Gender (binary, categorical) 
5. Ethnici ty (nominal,  categorical)  
6. Age (quanti tat ive/discrete) 

 
Depending on the type of analysis, the above variables were applied as ei ther 
independent (predictor) or dependent (outcome) variables.  
 
In this report,  mainly the 2022 data are analysed and compared to the previous 
measurement when i t  is deemed relevant,  but in relat ion to the dropout rate 
specif ical ly,  the progression from 2021 to 2022 is evaluated to determine whether 
the aim of a 20% reduct ion in dropout has been reached. 2  

 

2.3. DESCRIPTIVE STATISTICS AND TOOLS 

Descript ive analysis was performed to ident i fy patterns in the data and to break i t  
down into simpler and more understandable forms. Mostly,  bivariate analyses 3 were 
performed using dif ferent combinations of the aforementioned six variables.  

 
 
2 We speci f ical ly  assess the re lat ive change in  th is  evaluat ion report .  The fol lowing 
formula was used: 𝑅𝑅𝑅𝑅𝑅𝑅𝑅𝑅𝑅𝑅𝑅𝑅𝑅𝑅𝑅𝑅 𝑐𝑐ℎ𝑎𝑎𝑎𝑎𝑎𝑎𝑎𝑎 = 𝑇𝑇2−𝑇𝑇1

𝑇𝑇1
.  

3 Bivar iate analysis involves the analysis of two var iables (often denoted as X and Y) 
wi th the purpose of determining the empir ical  relat ionship between them.   
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Due to the l imited size of the dataset, many stat ist ical tests were not viable. Thus, 
the main results of the fol lowing analysis are descript ive and not predict ive. 
 
The statist ical  analyses were conducted in IBM SPSS (vers. 28), and al l  data 
visual isations were made in Excel (Microsoft 365). 
 

3. ANALYSIS 

In the fol lowing subsections, the main results are presented and interpreted.  
 
First,  the students’  main reasons for dropping out are highl ighted for each 
partnering school (comparisons are made to the 2021 data; see Krogstrup et al .  
2021a for the results of the f i rst  baseline report).  Second, the dropout rate for each 
school is calculated and the progression is evaluated. Third, i t  is examined what 
characterises students who dropped out in term of ethnici ty, gender, and age. 
Final ly,  i t  is examined whether gender is associated with school absenteeism.  
 

3.1. COMMON CAUSES OF DISCHARGE 

The standardised stat ist ical  tool was applied at each partnering school in autumn 
2022. The fol lowing results emerged in 13 di fferent categories  
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Figure 1.  Cause of discharge at the partnering VET/SCL schools  

 
N = 53.  GEM16+,  n = 21;  Tradium, n  =  24;  IAL FVG, n = 8.  Both percentages and counts are shown 
for  each VET/SCL school .  Empty  categor ies are inc luded to  enhance t ransparency.  
 

As Figure 1 shows, the registered causes across the three VETs/SCL mostly fol low 
unique patterns, al though they seemingly share a few similari t ies.  
 
At IAL FVG the top three causes were 1) ‘Regretted educational choice’ (50%), 2) 
‘Personal issues’ (37.5%), and 3) ‘Relocation’ (12.5%). In 2021, the top reason for 
students was also that they had regretted their educational choice (38.9%) (cf.  
Krogstrup et al. ,  2021a). However, in 2021 the students also decided to drop out 
due to health concerns or because they had to complete their education elsewhere. 
 
At Tradium the top three causes were 1) ‘Education to be completed elsewhere 
(58.3%), ‘Personal issues’ (37.5%), and – a shared third posit ion – ‘Not ready to be 
educated’ (8.3%) and ‘Regretted educational choice’  (8.3%).  
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The top reason in 2021 was ‘Not able to establ ish contact/reason unknown’,  but in 
2022 this reason was not registered at al l ,  which indicates that Tradium has been 
able to ident i fy the dropout reasons more precisely during the second measurement 
round compared to the f irst .  The second most common reason was the same in 2021 
when many students dropped out because of personal issues as well .   
 
At GEM16+ the top three causes were 1) ‘Application was withdrawn/never started’ 
(61.9%), ‘Education to be completed elsewhere’ (33.3%), and 3) ‘Not able to 
establ ish contact/reason unknown’ (4.8%). In 2021, these were also the top three 
causes, but with twice as many registrat ions, which equates to 50% less dropouts 
in 2022 during the formal registrat ion period at this school. 
 
In addit ion to these observations, i t  can be noted that the three categories in the 
top of the diagram were left  unused, which could be because al l  registrat ions 
occurred in the autumn/winter. Thus, no students dropped out because they f lunked 
exams, were expelled, or because they completed a business internship (which 
could be because these act ivi t ies in general take place at di f ferent periods during 
the academic year). This was also the case in 2021. Sti l l ,  these categories should 
not be dropped as they may be relevant at other t imes during the school year. 
 
Secondly, three addit ional categories were left  unused that also had very few 
registrat ions (7 in total) in 2021. Thus, i t  seems rare that students drop out because 
they feel that the academic level is too high, because they are unable to thr ive 
social ly,  or because of health concerns. I t  is l ikely that these categories are 
associated with a social  st igma. For instance, some students may f ind i t  
embarrassing to admit that they have trouble social is ing with other students or that 
they f ind i t  dif f icult  to keep up academical ly.  Quali tat ive research on marginal isation 
in education suggests that some students hide their state of marginal isation 
because they ei ther feel ashamed or because they are unaware of the problem 
(Messiou, 2012). Hence, lack of emotional awareness or shame could be some 
possible reasons that these categories are rarely chosen by students, which has 
been the case in both 2021 and 2022.  
 
Notably, a relat ively high percentage of students who dropped out from IAL FVG 
had regretted their educational choice, which was simi lar ly the case in 2021. This 
suggests that more effort  should be directed into counsel l ing potential  students on 
their educational choice to meet their expectat ions and ambit ions. As suggested in 
the previous report,  i t  might also help i f  educators were more aware of 
communicat ing with the students regarding these issues during the school year to 
prevent addit ional dropouts. Sti l l ,  i t  must be emphasised that the number of  
registered dropouts (8) from IAL FVG was very low, which makes ident i f icat ion of 
common problems challenging.  
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Final ly,  6 of every 10 students who were formal ly discharged from GEM16+ had 
decided to withdraw their appl ication before study start.  In 2021, i t  was 33.3% (cf.  
Krogstrup et al . ,  2021a). At Tradium and IAL FVG, no students withdrew their 
appl icat ion during the standardised registrat ion period. This pattern was nearly the 
same in 2021. Thus, the dropout rate at GEM16+ reflects that many students tend 
to drop out before study start .   
 

3.2. DROPOUT RATES IN 2021 AND 2022 

In this section, the total dropout rate is calculated for each partnering school that 
occurred in the formal registrat ion period in 2021 and 2022.  
 
 
Table 1 .  Dropouts at the partnering VET/SCL schools in 2021 and 2022 

 2021 2022 

GEM16+ Tradium IAL 
FVG GEM16+ Tradium IAL 

FVG 
Registered 
dropouts 42 17(26) a 18 21 24 8 

Enrol led by 1 
September 2021 138 845 1631 109 887 1680 

Dropout rate 30.4% 2.1% 1.1% 19.3% 2.7% 0.5% 
Note.  The reg is t rat ion per iod was open f rom 1 September  to  31 December  in  2021 and 2022.  a  Out 
o f  26 dropouts  at  Trad ium,  9 were reg is tered in  August  2021,  which is  why these reg is t rat ions 
were not  inc luded in  the ca lcu lat ion of  the tota l  dropout  ra te of  th is  reg is t rat ion per iod.   

 

As Table 1 shows, 86 dropouts were registered in 2021 (9 cases from Tradium were 
dropped as these were registered outside of the formal period; see Krogstrup et al. ,  
2021a), and 53 dropouts were registered in 2022.  
 
I t  is evident that most dropouts were registered at GEM16+ in the two years 
combined, even though GEM16+ had much fewer students enrol led by 1 September 
2021 (138) and 2022 (109) compared to Tradium, which had a much larger number 
of students in both 2021 (845) and 2022 (887) than the two other schools.   
 
In total,  19.3% of the students at GEM16+ dropped out during the four-month 
registrat ion period. As emphasised, about 6 out of every 10 of these students were 
discharged because they withdrew their appl ication and thus never started. This is 
because GEM16+ gathered data between 1 September and 31 December 2022 while 
the academic year commenced later on 4 October 2022 (UnivMeta, 2022). Based 
on previous dropout statist ics from the partnering schools, the dropout rate at 
GEM16+ approximately halved from 31.5% in 2015 to 15.6% in 2019 (Krogstrup et 
al . ,  2021b; see Figure 2).  
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The current data shows that the dropout rate at GEM16+ has decreased again from 
30.4% in 2021 to 19.3% in 2022. Measured in terms of the raw count, the number 
of dropouts halved from 42 to 21 at GEM16+, a reduction of 50%, but looking at the 
relat ive dropout rate, which is calculated by taking the number of enrol led students 
into account, the dropout rate has fal len by about 37%.  
 
At Tradium, 7 more dropouts were registered in 2022 compared to 2021. However, 
the number of students also increased from 845 to 887. In total,  the dropout rate 
increased from 2.1% to 2.7%, which represents a relat ive increase of 22%.  
 
Based on the previous dropout stat ist ics, an average of 18.7% students dropped 
out annual ly from Tradium between 2015 and 2019 (Krogstrup et al . ,  2021b).  I t  is  
possible that more dropouts general ly occur during spring or just before summer, 
which could explain this lower dropout rate.  
 
At IAL FVG, 8 dropouts were registered out of 1680 students in total .  This equates 
to a very low dropout rate of just 0.5%. This represents a relat ive decrease of 55% 
compared to 2021 when the dropout rate was 1.1%, but i t  must be emphasised that 
the dropout rate was very low to begin with.  
 
At IAL FVG, the average rate of dropouts increased from 16.7% in 2015 to 20.5% 
in 2019 (Krogstrup et al. ,  2021b). Therefore, the dropout rate seems low at IAL FVG 
compared to the exist ing statist ics provided by the school, which was also the case 
in 2021. Thus, we concluded in the f i rst  dropout report that i t  should be possible to 
reach the goal of reducing the dropout rate of 20% in 2022.  
 
Curiously, a very low dropout rate occurred at both Tradium and IAL FVG in 2021 
and 2022. As explained in the previous report,  i t  is possible that more dropouts 
occur in the spring and early summer. As evident from the registrat ion tool, no 
students dropped out because of f lunked exams in the autumn and early winter of 
2022 (which was simi larly the case in 2021).  
 

3.3. BACKGROUND VARIABLES AND DROPOUT 

In the fol lowing sect ions, i t  is examined what characterises students who drop out 
in relat ion to three demographic variables: ethnici ty,  gender, and age.  
 

ETHNICITY AND DROPOUT 

The avai lable data provide information in the fol lowing three categories: ‘Native 
born’, ‘Foreign born in the EU’ and ‘Foreign born outside of EU’.    
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Table 2.  Dropouts by ethnici ty  
 GEM16+ Tradium a IAL FVG 
Native born 81% (17) 100% (22)  50% (4) 
Foreign born in EU 4.8% (1) 0% (0) 37.5% (3) 
Foreign born outside of EU 14.3% (3) 0% (0) 12.5% (1) 
Total 100% (21) 100% (22) 100% (8) 

Note.  N = 53.  Both percentages and counts  ( in  brackets)  are shown for  each VET/SCL school .   

a  Two reg ist ra t ions f rom Tradium d id  not  conta in  any informat ion on ethn ic i ty .   
 

Table 2 shows that most discharged students from each school were ‘Native born’.  
The two other categories, ‘Foreign born in EU’ and ‘Foreign born outside of EU’,  
contained an equal number of students (4 in each category).   
 
At GEM16+, the majori ty of the discharged students were nat ive born (81%) whi le 
the remaining were ei ther foreign born in EU (4.8%) or outside of EU (14.3%). At 
Tradium, al l  discharged students were nat ive born (100%), which was similar ly the 
case in 2021. At IAL FVG most students who dropped out were nat ive born (50%) 
while the rest were ei ther foreign born in EU (37.5%) or outside of EU (12.5%). 
 
Hence, the data suggest that dropouts are commonly native born. However, this 
most l ikely ref lects that the majori ty of students are  native born. Therefore, to 
accurately determine whether ethnicity is signif icant ly associated with dropout, the 
dropout rate in each ethnic group must be compared to the number of students in 
each ethnic group on each school,  which is not possible based on these data alone.  
 

GENDER AND DROPOUT 

According to exist ing research, males are general ly considered more at r isk of 
dropout and early school leaving (Borgna & Struffol ino, 2017; Eurostat,  2021).  
 
In 2021 sl ight ly more females (59.3%) than males (40.7%) were discharged from 
the three schools in total ,  but the 2022 data shows are dif ferent pattern.  
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Table 3. Dropouts by gender  

  GEM16+ Tradium IAL FVG 
Male 76.2% (16) 79.2% (19) 37.5% (3)  
Female 23.8% (5) 20.8% (5) 62.5% (5) 
Total 100% (21) 100% (24) 100% (8) 

Note.  N = 53 .  Both percentages and counts  ( in  brackets)  are shown for  each VET/SCL school.   
 

Table 3 shows that more males (71.7%) than females (28.3%) were discharged 
during the registrat ion period from al l  schools. 
 
At GEM16+, more than three quarters of the students who dropped out were male 
(76.2%) and less than a quarter were female (23.8%). At Tradium, almost 8 out of  
every 10 were male (79.2%) while about 4 out of 10 were female (20.8%). At IAL 
FVG the gender di f ference was less pronounced since only sl ightly more than half  
were female (62.5%) and close to 4 out of every 10 were male (37.5%).  
 
However, these percentages should not be regarded as nat ional ly representat ive, 
nor should they be regarded as representat ive or predict ive for each school.  Based 
on the avai lable data, i t  was therefore not possible to determine whether males or 
females have di fferent dropout rates in general at the partnering schools.  
 

AGE AND DROPOUT 

In relat ion to age and dropout, the patterns were sl ight ly dif ferent when comparing 
the partnering schools. This, among other things, ref lects di f ferences in the 
educational programmes, including the average age of students, which is why both 
total counts and percentages are displayed for the three partnering schools.  
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Figure 2.  Dropouts by age  

 

Note .  N = 53.  GEM16+,  n = 21;  Tradium,  n = 24;  IAL FVG,  n = 8.  Both percentages and counts  are  
shown for  each VET/SCL school .  One case (age ≥  30)  was exc luded f rom GEM16+.   
 

Figure 2 shows that most dropouts occurred at age 16 at al l  the partnering schools: 
GEM16+ (66.7%), Tradium (41.7%), and IAL FVG (62.5%), respect ively, 14, 10, and 
5 dropouts. In 2021, most students at IAL FVG (55.6%) dropped out at age 17 (10 
dropouts in total) .  This resulted in a lower median age for dropouts at IAL FVG in 
2022 (Med = 16) compared to 2021 (Me d = 17).  
 
The second highest percentage of dropouts was registered for students aged 17, 
which was similarly the case in 2021. At Tradium 9 students (37.5%) dropped out 
in total  in 2022, and the same appl ied to 2 students at GEM16+ (9.5%) and 1 student 
(12.5%) at IAL FVG.  
 
In comparison, more dropouts were registered at age 15 in 2021, and i t  is surprising 
that no students were registered as dropouts at GEM16+ in this age group in  
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2022, since this was the case for 8 students in 2021 (cf.  Krogstrup et al. ,  2021a).   
 
Al though it  is di f f icul t to discern any clear pattern, the distr ibut ion of dropouts is 
clearly skewed toward the youngest age groups. The median age for dropout 
occurred at age 17 at Tradium and age 16 for both Tradium and IAL FVG, indicat ing 
that most dropouts occur in the beginning of the educational programme. 
 
As stated in the baseline report,  i f  minors are defined as “al l  chi ldren below the age 
of 18”,  which is commonly the case in civ i l  codes according to the European Union 
Agency for Fundamental Rights (EUAFR, 2022), i t  is apparent that most students 
who have been registered as dropouts at the partnering schools can be considered 
minors, which indicates that more should be done to reduce the retention rate 
among minors specif ical ly.  
 

3.4. GENDER AND ABSENCE 

In the fol lowing, i t  is examined whether any measurable dif ference in school 
absenteeism is present between males and females who dropped out from the 
partnering schools.  
 
Figure 3.  Absence by gender 

 
Note.  N = 53.  Both percentages and counts  are shown for  each VET/SCL school .   
 

Figure 3 shows that male students who dropped out had a higher level of absence 
at both GEM16+ and IAL FVG in 2022 than females. In 2021 the average level of 
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absenteeism was higher for males at al l  partnering schools. Assessing the two 
measurement rounds together therefore indicates a common pattern.  
 
At GEM16+, the average rate of absence was higher for males (100%) compared to 
females (60%). At Tradium, the opposite di f ference was present since males had a 
lower average level of absence (24.4%) than females (29%). At IAL FVG, the 
di fference in the average rate of absence between the two groups was 39.8% for 
males and 30.4% for females. For IAL FVG, the average level of absenteeism among 
dropouts was much lower in 2022 compared to 2021, which could indicate some 
shif t  in educational pract ice, for instance, that a lower level of absenteeism is 
tolerated before discipl inary action is taken.   
 
Inferential stat ist ical tests (three ANOVAs and one independent samples t - test) did 
not reveal any stat ist ical ly signif icant relat ionship between gender and the average 
rate of absence, with the exception of GEM16+. However, many of the dropouts at 
GEM16+ decided to withdraw their appl icat ion before study start  and had thus been 
registered with 100% absence, which can be regarded as misleading. For this 
reason, these specif ic results were dismissed to avoid bias.    
 
In summary, no sol id statist ical evidence was found that gender plays a signif icant 
role in absenteeism at the partnering schools. However, the average rate of 
absence was highest for males across al l  partnering schools in both samples, which 
indicates that males have a higher tendency to dropout at the partnering schools. 
However, there is no clear evidence that enables us to draw any f inal conclusion. 4  
 
Al though no f inal  conclusion was reached, exist ing research indicates that males in 
general are more at r isk of dropping out and becoming early school leavers 
(Eurostat, 2021), which is why i t  is l ikely that males have a higher level of absence 
at the partnering schools in general.     
 
 

4. LIMITATIONS 

In this section, the l imitat ions are clari f ied in regard to comparing the results 
between the f i rst  and second measurement round.  
 

 
 
4 Conduct ing signif icance tests on small  samples wil l  usual ly not reveal small  or 
even medium dif ferences because of lack of stat ist ical  power (Field, 2018). Thus, 
the r isk of overlooking a statist ical ly signif icant effect ( i .e.,  a Type I I  error) is 
considerably larger when analysing smal l  datasets. 
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First,  the stat ist ical tool was standardised to enable val id basel ine comparisons 
between the partnering schools. However, there are other variables, which could 
have inf luenced the results.  For instance, there could be unknown or unanticipated 
di fferences in the registrat ion practices among the schools.  
 
As mentioned in the introduct ion, the second data col lection took place between 1 
September and 31 December 2022. However, at GEM16+ the academic year 
commenced on 4 October 2021 (UnivMeta, 2022), more than one month after the 
ini t iat ion of the registrat ion period. This may part ly explain why GEM16+ registered 
more dropouts on students who withdrew their applications before start ing.  
 
At IAL FVG the classes started ult imo September and terminated in mid-December 
before the Christmas hol idays. As such, even though the stat ist ical  tool has been 
standardised there are apparent dif ferences in how the academic year is planned 
at the three partnering schools, which may affect the results.   
 
In addit ion, i t  is possible that interpretat ional variat ions may arise as some dropout 
cases are ambiguous and therefore dif f icul t to place in a single category, which 
introduces subject ive elements of interpretat ion into the registrat ion process.  
 
Final ly, with 13 avai lable categories to identi fy causes of discharge and a relat ively 
low number of registered cases, i t  is chal lenging to discern any meaningful patterns 
and interpret the percentages alone. Sti l l ,  continuous use of the stat ist ical  tool 
should provide meaningful patterns for each school and thereby more knowledge 
on the reasons (and indirect ly on the causes) of dropout, which may help the 
schools in bui lding capacity to identi fy crucial  organisational needs.  
 
 

5. CONCLUSION   

In this summative evaluat ion report on student dropout,  the fol lowing is concluded: 

First, i t  was not possible to ident i fy any common cause of discharge among the 
partnering schools, al though some minor similar i t ies were identi f ied. Measured in 
total counts, the top three causes across the partnering schools were: 1) ‘Education 
to be completed elsewhere (21 registrat ions),  2) ‘Application was withdrawn/never 
started’ (13 registrat ions),  and 3) ‘Personal issues’ (9 registrat ions).  

At GEM16+, the main causes of discharge were ‘Application was withdrawn/never 
started’ (61.9%), and ‘Education to be completed elsewhere’ (33.3%). This means 
that about one third (33.3%) of these students are most l ikely not early school 
leavers. In 2022, the total  dropout rate at GEM16+ was 19.3%, which represents a 
relat ive reduct ion of 37% since 2021, which clearly fulf i ls the aim of the project.     

At Tradium, the most common causes of discharge were ‘Education to be completed 
elsewhere’ (65.4%) and ‘Personal issues’ (25%). The dropout rate at Tradium 
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increased from 2.1% to 2.7%, representing a relat ive increase of 22%. Although 
this result does not fulf i l  the project ’s aim, i t  must be emphasised that the dropout 
rate was very small  to begin with, which is why this result was not surpris ing.  

We concluded in the baseline report on dropout (Krogstrup et al. ,  2021a) that 
Tradium could improve their registrat ion practice since about two thirds of the 
registrat ions were placed in the category “Unable to establ ish contact/reason 
unknown’. In 2022, Tradium have been able to register the causes of discharge 
more clearly. However, i t  is st i l l  a chal lenge that many students decide to opt out 
because of personal issues.  

At IAL FVG, the most common causes of discharge were ‘Regretted educational 
choice’ (50%) and ‘Personal issues’ (37.5%). I t  is l ikely that many students in the 
f i rst category have subsequently started on a new educational programme. The total  
dropout rate at IAL FVG was 1.1% in 2021 and i t  fel l  to 0.5% in 2022. This 
represents a relat ive reduction of 55%, which also ful f i ls the project’s ini t ial  aim.  

In relat ion to ethnicity and dropout,  most students who dropped out were native 
born. As explained in the basel ine report, this l ikely ref lects that most students 
enrol led at the partnering schools are in fact native born. 

In relat ion to gender and dropout,  most registered dropouts occurred for males 
(72%) compared to females (28%), but i t  is not possible with the l imited data to 
determine whether males are at higher r isk of dropping out than females.  

In relat ion to gender and absenteeism, the degree of absence was largest at  
GEM16+ at 90.48%. At Tradium, i t  was 25.33%, and at IAL FVG it  was 33.92%. As 
explained in IO1 del ivered on 1 September 2021 by CaBE (Krogstrup et al . ,  2021b), 
this di f ference ref lects variat ions in school pol icies in how absenteeism is handled, 
for instance, how much is school absence is tolerated. At two partnering schools,  
males who dropped out had higher levels of absence than females who dropped 
out.  In total,  more males (71.7%) than females (21.3%) dropped out.  Exist ing 
research also indicates that males are more at r isk of early school leaving and also 
have a higher propensity to dropout compared to females in EU countries (Borgna 
& Struffol ino, 2017; Eurostat, 2021). 

Most dropouts occurred at age 16 or 17, at an age where they can be considered 
minors (EUAFR, 2022), which is problematic i f  i t  leads to early school leaving.  

Due to the relat ively low number of registered dropouts, general isations based on 
the ident i f ied patterns should be made with caut ion.   
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