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1. Undervisnings-CV: Oversigt over undervisnings- og vejledningsopgaver med angivelse af
fagomrader, omfang, niveau (BA, kandidat, EVU, Ph.d) samt evt. censoropgaver.

IGNACIO BRESCO’S TEACHING PORTFOLIO

| took my first teaching assignments in 2006 as part of my PhD scholarship at the Faculty of Psychology of the
Autonomous University of Madrid. Since then | have accumulated almost ten years of uninterrupted teaching experience
until July 2014, when | started my post-doc at Aalborg University. This teaching experience has been developed within a
wide range of contexts —both in online and presence-based courses, in practical and theoretical courses, in Spanish,
Catalan and English language, as well as inside and outside the academia. During all these years, and due to this wide
spectrum of teaching environments, | have learnt to adapt my use of language and mode of communication to the
particular needs of students and to the different types of teaching situations. | have also learned to develop well-structured
lessons, bring my enthusiasm into the classroom, set up classroom tasks of interest to the students, incorporate various
material props into the pedagogical situation, and, above all, to be a more dynamic and engaging teacher.

Teaching at Autonomous University of Madrid (2005-214)

| started developing these skills into my time as a PhD student at Autonomous University of Madrid, where | had different
teaching roles, and covered many different subjects. As part of my scholarship —-Beca de Formacién del Profesorado
Universitario (University Lecturer Training Scholarship in English)- | had to take assignments of different courses
(Epistemology, Behaviour Psychology, History of Psychology, among others) which mainly consisted of teaching practical
and case studies courses and supervising students’ working projects. The close and continued interaction with students
helped me to refine my skills at both giving productive feedback on the working projects and being aware of students’
difficulties in working in groups in an autonomous way. During these years | also conducted two workshops: one on
Bartlett’'s method of repeated reproduction (carried out within the History of Psychology course) and the other on Memory,
History and Narrative (carried out in an elective course on Cultural Psychology). In both cases, the workshop consisted of
providing the theoretical framework as well as supervising students’ projects on these topics. These workshops —which
took up two entire semesters— gave me the opportunity to endow students with a more active role in the class. As a result,
the second halves of the workshops were devoted to discuss on students’ working projects in the classroom. Furthermore,
the great number of Erasmus students attending the latter course (coming from different European countries), was a
valuable opportunity for me to adapt my supervisions to people with different academic backgrounds and curricula.

After obtaining my PhD in 2010, | was hired at the Autonomous University of Madrid as an Associate professor. For four
years | was responsible of teaching different subjects throughout a whole semester. These subjects were integrated in the
General Psychology area: History of Psychology, Psychology of Thinking, Emotion and Motivation, Psychology of
Memory, Epistemology, Psychology of Language, among others. This heavy load of teaching on a wide

variety of subjects had the advantage of giving me a very valuable experience both in developing and consolidating my
teaching skills and in widening my psychological expertise. Specifically, in this period | learnt how to prepare the syllabus
of different subjects, to simultaneously coordinate different courses, and first and foremost, to deal with many areas
beyond my own field of expertise. On the one hand, this was a very challenging and demanding period in which | took a lot
of time both preparing my lectures and following up the students’ learning process. But on the other hand, by being
outside my “comfort zone”, | learnt to be more open to different perspectives and more aware of the teacher’s role. A
lecturer should not simply convey some content to the students, but should also approach the subject highlighting
controversies and unsettled issues. The lecturer who pretends that knowledge is settled does a disservice to students,
since it prevents them from the possibility of entering into a discussion and the passion that comes with contributing with
new ideas —ideas that may eventually feed into future practice as a psychology.

The teaching method followed in my courses at the Autonomous University of Madrid combined theoretical lectures
together with working projects in groups and group presentations and discussions in the classroom. For instance in the
course | taught on History of Psychology, students (in groups of around 4) were asked to pick up an author among those
included in the syllabus (e.g. John Searle) and present that author in class to their peers. Such presentation was set
against another one on another author (e.g. Alan Turing), so that students could initiate a debate taking each author’s
theoretical position. This was an engaging way for students to work in groups and to feel committed and responsible in
relation to their peers’ learning process, in this case by taking an active part in the very process of teaching. As a result,
the distinct roles of student and teacher were re-organized and redefined to create an orientation in which we were all
producers of knowledge. Another example can be found in the course on Psychology of Thinking. For instance, in order to
address argumentation theories, we used the classic film 12 angry men and then discuss it with the assistance of
professional judge, invited for that particular occasion. Drawing on this initial framework, a mock court case was presented
in class. Students had to work in groups and elaborate different arguments —using a set of previously handed out
evidences- either for or against the hypothetical defendant. Then we had a mock trial in class, followed by a discussion
vis-a-vis argumentation theories and Dewey'’s critical thinking approach. This activity was very well received by students
(and also by teachers, to the extent that some of them incorporated it in the subsequent courses). The activity not only
promoted critical thinking and a reflective orientation towards the topic, but also helped students to see the relevance and
applicability of different theories in real contexts.

Adjunct Professor at Universitat Oberta de Catalunya (2011-2014)

Since 2011 | started combining my lectures at the Autonomous University of Madrid with the online teaching at the
Universitat Oberta de Catalunya —an open university where | worked as Adjunct Professor teaching History of Psychology
and Psychology of Thinking in Catalan language. One of the main challenges when it comes to distance learning is getting
students involved in the subject, something which requires fostering students’ participation through different tools, such as



chats, wiki tools, videos, news, etc. Thus, working in this new environment, not only

has provided me with knowledge about the tools used in distance learning contexts, but also has brought to the fore the
importance of being available and close to students. In order to be an efficient resource for knowledge, teachers should be
ready to listen, understand, dialogue and even encourage and animate students; something even more necessary in e-
learning contexts where students can have the feeling of solitude when working alone in front of the computer.
Furthermore, the system of continuous assessment followed at the Universitat Oberta de Catalunya provided me with
another valuable experience, that of elaborating teaching materials. Thus, in the case of History of Psychology, apart from
the textbook used in this subject, | designed different activities aimed at assessing students’ learning process throughout
the course —e.g., exercises based on critical text analysis of classic authors.

Teaching at the Spanish National Employment Service (2011-2012)

Another teaching experience | would like to highlight refers to my work at the Spanish National Employment Service, and
specifically, the six month course on Social Integration | gave to 30 unemployed in Madrid. This was a course quite
different from those taught at University, the main challenge being to adapt the lessons and the teaching dynamics
—including the mode of communication- to the wide range of age, educational background, expectations, needs, and
motivations of the people who signed in. The class was composed of students ranging from youngsters —with and without
higher education- to long-term unemployed people close to retirement age. Both student’s profiles and the very subject
were completely new to me. However, despite of it all, the result was extremely positive, since we managed to create a
real learning space where the immense social disparities, far from being a drawback, became a unique opportunity for
mutual enrichment. The course ranked among the most positively evaluated by the students in the Community of Madrid.
Furthermore, this course also helped me in another fundamental educational aspect: connecting theory with practice. We
need to move beyond scholastic learning of theories to a model in which concepts are learned such that the student can
appropriate and apply them to the world outside the walls of the academia. To that end, in this course | constantly gave
lots of real world examples of theoretical concepts —often taken from the students’ own experiences— and tried to explain
how these concepts are used to intervene in practice.

Teaching at Aalborg University: some experiences and future challenges

These have been the teaching experiences | have had in my country, Spain. Through them | have developed my teaching
skills in relation to different teaching contents, contexts, as well as students’ ages, backgrounds and interests. Based on
those encounters and first-hand knowledge of what teaching strategies are successful and meaningful for students and
the university, | have established both my own form of teaching and principles of education; principles which | think can fit
nicely with University’s distinctive problem and project based learning model. In fact, | had the opportunity to feel this
during a master student course | gave last semester —together with Brady Wagoner and Luca Tateo- on Collective
memory, imagination and the uses of the past. Being one of my areas of expertise, my experience with this workshop
could not have been better. Theory, practical activities and discussion were combined during this 5 hour workshop in
which students

actively participated by bringing up questions and thought-provoking insights. The next teaching experience that awaits
me is a 16 hour course on Social Psychology of refugees: Imagination, memory, and refugees (Valgfag § 25
Kulturpsykologi: flytninger, mellem fantasi og hukommelse) which will take place in late April. This course —co-organized
by Luca Tateo, Sara Awad, Brady Wagoner and myself- will be another opportunity to get more involved in AAU’s learning
system.

Teaching in another country opens up new perspectives and stimulating opportunities to get to know different pedagogical
models and working cultures. It also offers the chance to contribute with one’s cultural background and the teaching
experience gained in one’s own country. All these opportunities are not without challenges, challenges that are worth
being aware of in order to better prepare and self-assess my form of teaching in the future:

- The PBL system is an internationally renowned model, a model whose main principles and values are quite similar to
those | have tried to put into practice throughout my almost ten years of teaching experience in different learning contexts.
This model requires a full implication on the part of the teacher as well as a close and constant contact with the students
—starting from the problem orientation and project organization to the final outcome assessment. In this regard, working at
AAU would represent an exciting opportunity for me to get to know in more detail how this model works.

- Another obvious aspect that comes out when teaching in another country is the different working culture and cultural
background in which one has to integrate. In this respect, after two years living in Denmark and working at AAU as a post-
doc, | have been able to get an overall view on the AAU’s way of working as well as the Danish culture in general. | have
attended different meetings organized by the University’s International Staff Office (ISO) aimed to provide international
staff with some tips along these lines. There is no doubt that AAU is getting more international both in terms of faculty
members and students. However, integration in the Danish culture and society should be a priority if one wants to teach
and do research here, since both aspects cannot be understood in isolation from the social context in which they take
place.

- This leads to the last challenge | would like to highlight, that of the language. It goes without saying that language is one
of the main working tools when it comes to teach and research. Fortunately —unlike the case of Spain, for instance— most
of Danish students can read, speak and understand English without any problem. However, language is more than that.
Language also connects you to the social context you live in. This is particularly important within teaching contexts in order
to attain a better the communication with students. Therefore, improving my Danish skills will be a must in the future. In
this respect, | am taking Danish lessons at the Sprogcentre. So | hope that next year | will be able to, at least, understand
most of written works in this language.

These would be the opportunities and challenges | look forward to undertaking in the next coming years as Associate



Professor at AAU.

2. Studieadministration: Oversigt over studieadministrative opgaver, eksempelvis mediem
af studienaevn, studieleder, semesterkoordinator, fagkoordinator, akkreditering m.v.

Skriv dit svar her...

3. Universitetspaedagogiske kvalifikationsforlgb: Oversigt over gennemferte
universitetspaedagogiske kursusforlgb, PBL-kurser, workshops, udviklingsprojekter,
kollegial supervision o.l.

Skriv dit svar her...

4. Anden form for kvalificering: Konferencedeltagelse, debatindlaeg, oplaeg m.v. i relation til
uddannelse, "Undervisningens dag", o.l.

Skriv dit svar her...

5. Undervisningsudviklingsforleb og undervisningsmateriale: Oversigt over medvirken il
udvikling af nye moduler, undervisningsmateriale, uddannelser, e-learning, samarbejde
med eksterne samarbejdspartnere o.l.

Skriv dit svar her...

6. Nominering til og/eller modtagelse af undervisningspriser.

Skriv dit svar her...

7. Evt. personlige refleksioner og initiativer: Personlige overvejelser knyttet til undervisning
og vejledning, @nsker til og planer for pasedagogisk videreudvikling, planer for opfgigning pa
undervisningsevalueringer m.v.

Skriv dit svar her...

8. Andet.

Skriv dit svar her...



